
Why it is Important to Work with
Communities and Families to make Schools
Safer?

Schools. The reasons why it is important for
schools to be safe are manifold.  At least two
prime reasons, however, come to mind.  First,
school violence places both educators and stu-
dents at risk of injury or even death.  Neither
educators nor students should be subjected to
such risk.

Second, violence, or the threat of violence,
impedes the teaching and learning process and
thus student achievement (Barton et. al. 1998;
NEA 2005; Verdugo and Schneider 1999).2

Schools are not battlegrounds.  They serve very
specific functions for society, as places where
children are introduced to a social system and
given the foundation for learning that will be
with them for the rest of their lives.  In schools,
students also learn skills for later use in the
labor market or in higher education and acquire
citizenship skills for becoming active partici-
pants in society’s political and social processes.
Moreover, in schools, students and adults find
the prototype of the social system in which they
live and learn the history and values emanating
from that social system.  These are 
fundamental imperatives for any society, and
violence in schools impedes the broader educa-
tional process that contributes to their fulfill-
ment.

Communities. It is important for public school
employees to work with communities because 
community dysfunctions seed school violence.
If anti-social behaviors, such as gang involve-
ment and drug abuse, exist in a community, 
students will bring these problems with them to

schools.  If unemployment is high in a commu-
nity, students will carry the frustration, disillu-
sionment and, perhaps, anger their families are
experiencing into their classrooms.

To reduce school violence, public school employ-
ees must work with community groups and gov-
ernment agencies with the expertise and knowl-
edge to ameliorate the problem.  They can also
take the initiative in assembling the individuals,
groups, and governmental agencies, which
rarely work together, to resolve their school and
community problems.

Families. Working with families is important
because, in most cases, violent behavior is
learned behavior that originated in the home
(National Research Council 1998; Reiss and Roth
1993).  The family stands as a child’s first social-
izing agent within the larger social system.
Through the family, children learn the norms of
social and individual behavior.  If, however, chil-
dren are raised in violent families, they will
learn dysfunctional behaviors that will then be
applied in various social settings, including
schools.

In fact, families are often complicit in a vicious
cycle of violence.  Children raised in violent
families are more apt as adults to raise their own
children in a similar manner (Lauritsen 2003).
Violent children become violence-prone adults
who raise other violence-prone children—and
perpetuate school violence.  This cycle also per-
petuates mental health problems, such as
depression, social isolation, and anti-social
behavior, which may severely impede a child’s
ability to learn.
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2
School crime and violence also includes such inappropriate behavior as hate behavior directed at students/adults with different sexual 
orientations, sexual harassment, and hateful behavior directed at persons of different ethnic/racial and cultural backgrounds.  

Background
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What Research says about Violence in
Schools, Communities, and Families.

Schools. Although, schools are generally safe
places, several troubling issues must be
addressed to make them safer.

Injuries and Assaults—Students and Teachers: Data
for this section  may be found in Figures 1 and

2.3 Figure 1 presents data on the actual number
of incidents for the years 1992 to 2002, while
Figure 2 presents the rate of incidents over the
same time period (that is, incidents per 1,000
students).  For both statistics, nonfatal crimes
against students declined significantly between
1992 and 2002.  Indeed, in 1992 there were 3.4
million nonfatal crimes in schools and by 2002
the figure had dropped to 1.8 million crimes.  
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These are absolute figures and they fail to take
into consideration the number of students age 12
to 18.  So, a better picture can be derived by
looking at rates per 1,000 students.  Figure 2
exhibits such data.  Again, the rate per 1,000 stu-
dents declined between 1992 and 2002: from 144
crimes per 1,000 students to 64 per 1,000 stu-
dents in 2002.  

What about teachers?  Teachers are also victims
of crime in school, though to a considerably less-
er extent than students.  Consequently, data are
aggregated over a given time span.  Data in
Table 1 present information on the number and

percentage of teachers threatened by students in
1993–94 and in 1999-2000.  

There are two stories being told in Table 1.  First,
threats against teachers declined over that six-
year period.  In 1993, approximately 12 percent
(11.7%) of teachers reported having been threat-
ened with injury by a student.  In 1999, the per-
centage dropped to about 9 percent (8.8%).

Second, while percentages declined, schools in
the central cities had a greater percentage of
teachers threatened, both in 1993 and 1999.
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Table 2 presents data on the percent and number
of teachers actually assaulted during the school
years 1993 and 1999.  These data are similar to
those in Table 1.  

First, there is a slight decline in attacks against
teachers by students between 1993 and 1999: 4.1 
versus 3.9.  

Second, teachers are more likely to be attacked
in central city schools than in other areas.  There
is also a very slight decline in these data.  

Communities. Certain aspects of community
violence have a direct bearing on school 
violence, and this can be seen by variation in
crime and violence by community type—urban,
suburban, rural (see figure 3).  

Correlation Between Community Violence and School
Violence. Perhaps the most important indicator
of this correlation is between general violence
and school violence by community type.
Statistics show that the incidence of both kinds
of violence increases the closer one comes to
urban areas, especially those containing the most
disadvantaged communities.  Lauritsen (2003: 5)
says: 

…community disadvantage does not
have a substantial influence on violence
risk until the 80th percentile.  For most
youth (about 80 percent of the adolescent 
population), community characteristics
are unlikely to account for the differences 
in their risk for violence.  However, for
the 20 percent of youth in the least
advantaged communities, the risk for
violence is much higher.  

The same pattern holds for teenage victims and
for school violence in general.  Data are present-
ed below that chart the rate of nonfatal crime
against students by community type for the
years 1992 to 2002 (Data are from NCES/USDOJ
2005). 
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Figure 3 Rates per 1,000 students of violent, non-fatal crimes against students ages 12-18: 1992-2002
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These data indicate that urban and suburban areas
have the highest and yet nearly the same rates of
violent nonfatal crimes perpetrated against stu-
dents.  Although some differences over the time
span are exhibited in the chart, especially during
the late 1990s, the general pattern is nearly identi-
cal.  Note, also, that rates are generally lower in
rural schools.  

Community-School Partnerships.  Working with
the community to reduce school violence is an
important and necessary strategy.  Research indi-
cates that programs using such a strategy tend to
be very successful (Drug Strategies, Inc. 1998;
Gottfredson 1998; Guerra and Williams 1996;
Newkumet and Casserly 1994; Tolan and Guera
1998; U.S. GAO 1995; Williams et al. 1997).  These
programs are successful because they are inclu-
sive, as indicated in the following statement from
the National Crime Prevention Council (1994):

“All partnerships that bring together law enforce-
ment officials and the community are founded on
common concerns and goals and on a shared
belief that everyone must play a role in preventing 
violence.”

Families.  The research on how family violence
affects children and, thus, school violence is very
clear (Chalk and King 1998; Lauritsen 2003; Reiss
and Roth 1993).  Complicating matters are the
changes undergone by the modern American fam-
ily over the past 50 years—in structure, function,
and roles assigned to family members.

Today, various constellations of people constitute
a family.  And most traditional family functions,
such as provisions for education, health care, and
economic support, are shared by community, busi-
ness, government, and religious institutions.
Indeed, most traditional family roles, such as care-
giver and wage earner, have become less defined.
Combined with advances in technology and
growing materialism, these changes have con-
tributed to role confusion and family violence.  At
the same time, television (with its prevalence for
violent programming) affects every home.  Other
complicating factors include the easy availablitity
of illicit drugs and children being left alone at
home while parents or guardians work or look for

work.  Some results of the complex changes and
the ensuing violence are—

• Bullying—Children who are abused in families
are apt to become bullies on the playground.
(See Ross 2003 for an excellent overview of bul-
lying in schools.)

• Feelings of Guilt and Responsibility—Children
who experience family violence often have feel-
ings of guilt and a sense of responsibility for
their mother’s or father’s plight.  These feelings
can become generalized so that children feel
responsible for whatever may go wrong in
school.

• Social Isolation—Children who come from vio-
lent homes are more apt than others to be social-
ly isolated.  They often don’t relate well to their
peers, are shy, and have trouble expressing their
feelings.

• Poor Academic Performance—Children from
violent homes tend to be poor academic per-
formers. These children have difficulty concen-
trating, present behavioral problems, are fre-
quently absent from school, and often have a
history of conflict with other children (NRC
1998; Reiss and Roth 1993).

• Gay, Lesbian, Bisexual, and Transgendered
(GLBT) students—There is concern that GLBT
students are being increasingly harassed and
assaulted on school grounds.  In 1991 and 2001,
a majority (84%) of GLBT students reported
hearing homophobic remarks.  Also, 39.1 per-
cent reported being physically harassed, and
64.3 percent of GLBT students reported feeling
unsafe at school (GLSEN 2004).  There are
important educational consequences for GLBT
students who are harassed: those who are
harassed have grade point averages 10 percent
lower than GLBT students who are not harassed
(GLSEN  2004).

10

S a f e  S c h o o l s  M a n u a l :  A R e s o u r c e  o n  M a k i n g  S c h o o l s ,  C o m m u n i t i e s ,  a n d  F a m i l i e s  S a f e  f o r  C h i l d r e n

B a c k g r o u n d



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [1224.000 1584.000]
>> setpagedevice


